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Abstract

This study verified students’ perceptions on whether utilisation of the social media tools for
teaching/learning can possibly contribute towards driving 215t century inclusive education efforts in
Nigerian universities. A descriptive survey design was adopted for the study. Study’s population was made
up of all 392 students of Educational Technology unit of the Department of Curriculum and Teaching in the
Faculty of Education in the University of Calabar. Sample was drawn through purposive sampling
procedures with a sample of 68 respondents drawn for the study. A 15-item questionnaire tagged
“Learners’ Perceptions of social media as Teaching/Learning Tools and Contributions to 21 century
Inclusive Education Efforts’ Questionnaire” (LPSMTLTCIEEQ) was utilized to collect data. Using Cronbach
Alpha, the reliability estimate of the instrument was 0.82. Data analysis was achieved using frequencies
and percentages. The findings revealed that students had favourable perceptions concerning utilisation of
the social media tools for teaching/learning as a vital contributor towards driving 215t century inclusive
education efforts. Recommendations included that; lecturers should incorporate use of social media tools

for teaching-learning processes.
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1. Introduction

Education for every living being in contemporary times is a necessity which is borne out of the ever-
changing dynamics of our daily livelihoods. Globalization, technology, and knowledge/information
explosion are some few reasons for the increasing need of everyone being educated in one form or the other.
It is based on the necessity for everyone to be educated that the concept of inclusive education was borne.
According to United Nations Educational, Scientific and Cultural Organisation (UNESCO) (2009),
inclusive education is an education strategy concerned with minimizing, reducing, or removing barriers to
accessibility, participation and learning for every human being, especially for those who appear to have
been socially discriminated or vulnerable due to issues of disability, gender, poverty, ethnicity, religion, or
any other perceived inequalities. For Okoye and Adirika (2019), it implies a total educational effort focused
on ensuring an adequate inculcation of requisite knowledge through qualitative learning to everyone in
spite of any known or imagined disability. Thus, the concept can be viewed as the philosophy and practice
of educating everyone including those with any perceived form of inequality or disability in general

educational settings.

In Nigeria, there have been certain efforts on the part of government to ensure that the inclusive educational
stride is effectively implemented. Within the country, inclusive education as a policy has been adopted with
guidelines application on three distinct groups i.e., the disabled, disadvantaged, and the gifted/talented
(Federal Republic of Nigeria, 2008). Also, there are certain national legislations such as the
“reauthorizations of the Individuals with Disabilities Education Act of 1997 and 2004” (Afolabi, et al,
2015). These legislations give learners with special educational needs full legal backing to receive
education in a least restrictive environment with full involvement of their guardians in their placement.
Other legal frameworks concerning inclusive education are the “Education for Persons with Special
Educational Needs Act 2004 and Disability Act 2005 which serve to legally enforce principals and
teachers in secondary schools to accommodate special need learners in their schools (Afolabi et al., 2015).

From Ajuwon (2008), there were some identified government policy interventions targeted at inclusive
education in the country. They include the enactment of three critical activities which were; (1) signing the
UNESCO National Education Strategy (UNESS) for Nigeria (2006-2015) as a product of a two-day
UNESCO/Federal Ministry of Education stakeholders’ round table meeting; (i1) launching the Community
Accountability and Transparent Initiatives (CATTI), and; (iii) publishing a national plan with respect to the
“Education Sector Situation Analysis” which revealed the extent of dysfunction in the Nigerian education
system. Despite these laudable achievements, some reports appear to reveal that there are issues concerning
the effective implementation of inclusive education in the country.

Oladele, et al, (2016) discovered that teachers’ knowledge of inclusive education practices in schools was
very low. Idika and Eke (2017) reported that non-specialist lecturers were found to have very limited
knowledge and application of assessment methods in all-inclusive classes in universities thus making the
learners with special needs have issues of being poorly assessed. Onukwufor and Martins (2017) observed
that visually impaired learners in schools faced multitude issues which included unadaptable school
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environment, communication barriers, and inadequacy of trained personnel. Adeniyi-Egbeola and Tunde-
Awe (2018) found out that most teachers of schools in northern Nigeria were unaware of the
implementation of inclusive education in the country. Okoye and Adirika (2019) revealed that visually
impaired undergraduates in Nigerian universities faced challenges of inadequate facilities and dearth of
instructional materials.

At tertiary level of education in Nigeria, based on the categories of learners targeted for inclusive education,
they not only include youth and adults with visual, orthopedic, hearing impairment, speech/emotional
disorders and mentally imbalanced challenges but also those with learning and multiple disabilities
(Oladele et al., 2016). Thus, schools are daily faced with the challenge to cater for an ever-increasingly
diverse learner population of various needs. The implication therefore is that school systems need to fashion
out ways concerning the ever-rising pressure to prep up their standards, develop contemporary social and
personal skills, broaden their curricula, pay even greater attention to equal educational opportunities for all

and prepare young ones for a rapidly changing world (Adetoro, 2014).

The necessity for 21% century based inclusive education efforts is even more of an imperative due to the
fact that 21% century learning skills (critical thinking, communication, collaboration and creativity) are seen
by various researchers and educational bodies as being necessary for every individual to acquire for
successful societal living in present times (Pacific Policy Research Center, 2010; Valli, et al, 2014; Dimkpa,
2015; Queensland Curriculum and Assessment Authority, 2015). In addition, Lipsky and Gartner (1999)
asserted that inclusive education being a fundamental right derived from the principle of equity could
significantly contribute to a democratic society if given due attention in an educational system. The specific
benefits of inclusive education according to Udeme and Olisaemeka (2016) are that it; (i) encourages those
without disabilities to accept, tolerate and develop favourable dispositions towards those with special needs;
(11) improves the sociability of those with special needs; (ii1) reduces the cost and need of having to provide
separate educational institutions for those with and without special needs, and; (iv) facilitates an all-round

development of those with and without special needs.

The transformation of the web from Web1.0 technology to Web 2.0 technology has innovatively ensured
the radical redesigning of many life-based processes including instructional processes in schools. Web 1.0
technology was a static web that provided a non-interactive environment i.e., a one-way communication
environment while Web 2.0 technology provides an interactive and collaborative two-way communication
environment thereby enhancing feedback (Singh & Gill, 2013). Examples of Web 2.0 technology include
wikis, blogs, social media networking sites (Facebook, Twitter, Instagram, Skype, WhatsApp, etc),
podcasts, e-mail, tagging, YouTube and Flickr (the last two are multimedia sharing tools). According to
Alabdulkareem (2015), social media is a group of internet-based applications ‘interactive platforms’ that
build on the ideological and technological foundations of Web 2.0 that allow the creation and exchanges of
user-generated content. For Chen, et al, (2012), social media aided instruction in higher education can
enable learners share learning resources, engage in peer review, and write personal/reflective blogs

concerning their learning experiences.
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WhatsApp is a social media messaging application which allows users to text, chat, and share media,
including voice messages and video, with individuals or groups (Al-Fawareh, 2016). It is a social media
messaging application that also provides group chat and location sharing options. It works on iPhone,
Android, BlackBerry, Symbian, and Windows devices. According to Mayangsari and Aprianti (2017), the
usage of WhatsApp includes maintaining communication among learners and teachers and to build mutual
relationship to participate in education system. Learners could enjoy using WhatsApp in their interactions
with teachers because the application gives opportunity for learners to interact anytime with teachers and
other stakeholders with attractive features such as feature text, video, photo, picture and emoticon and it
costs low, only for the internet package.

Several purposes of utilizing WhatsApp for students can be classified as communicating with other students,
nurturing the social learning environment, creating dialogue and encouraging sharing among students and
as a learning platform. It has technical, educational and academic advantages. However, it could also breed
issues such as irrelevant and nonsensical messages and incompatibility language between teacher and
students (Bouhnik, et al, 2014).

Facebook is a social media application which enables its users to interact through conversations, and also
build relationships by creating network groups with other users (Choi & Kang, 2014). It gives room for
registered users to create personal profiles, add other registered users and groups as friends and also
exchange messages which include auto-device notifications when their profiles are updated (Ifeanyi-Obi,
et al 2014). The created groups are usually as part of smaller communities within the social networking site
and often times focus on specified interests or beliefs concerning certain issues (Junco, 2012). Satko, (2010)
identified this application and as being the most popular and widely used social media network by stating
that;
“It has 425 million users; more than 35 million users update their status each day, more than 3
billion photos are uploaded each month, more than 5 billion pieces of content including blog posts,
news, web links, notes, photos, etc, are shared each week; more than 3.5 million events are created
each month; more than 1.5 million businesses have fan pages and more than 20 million people
become “fans” of fan pages every day (p.8)”
The addition to the above assertion is that as of June 2019, Facebook was recorded as the biggest social
media based on number of active users — 1.59 billion daily active users and 2.41 billion monthly active
users (Clement, 2019). This study’s assumption is thus — “utilisation of social media (WhatsApp and
Facebook) as tools for instruction in higher institutions might help in driving 21% century inclusive
education efforts.” Therefore, in line with the assumption, this study is focused on verifying students’
perceptions on whether utilisation of social media tools for teaching/learning can contribute towards

driving 21 century inclusive education efforts in Nigerian universities.

2. Literature Review

Choi and Kang (2014) probed Korean undergraduates’ motives for social media utilization and instituted

the following five motives were responsible — (i) for keeping passive relationships; (ii) for building their
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learning network; (iii) for building social connections; (iv) for daily information sharing, and; (v) for task
solving purposes. Ifeanyi-Obi et al., (2014) examined the impact of social media on academic activities of
Nigerian undergraduate students and reported that Facebook was the most widely used social media for the
following reasons — (i) facilitates networking with their colleagues; (ii) enhances collaboration with their
colleagues and others, and; (iii) it serves as an avenue for ease of information flow. Nwangwa, et al (2014)
examined how Nigerian undergraduates’ use of social media influenced their research skills and revealed
that most of them applied the usage of Facebook to generate ideas from their colleagues concerning their
research focus.

In their study, Asogwa, et al (2015) concluded that students in Nigerian tertiary institutions primarily used
Facebook to escape from boredom, to communicate, to make new friends, chat, and post/comment on
photos. The finding also revealed that their usage of the social media sites only affects their academic
performance in terms of spoken and written communication. In a research work on social media utilization
for educational purposes among mass communication students in Nigerian universities, Musa (2015)
observed that most of them used Facebook to report and share class-based information among themselves.
Apuke (2016) appraised the influence of social media on Nigerian undergraduates’ academic performance
in schools and showed that Facebook was their mostly preferred social media site for exchanging notes and

ideas with their fellow colleagues.

Utilization of WhatsApp and Nigerian learners’ academic performance in secondary school geography was
researched by Etim, et al (2016). Using a quasi-experimental approach, the study showed that usage of the
application facilitated a significant difference in performance between those who used the social media
network and those who did not. Naidoo and Kopung (2016) explored the utilization of WhatsApp in
facilitating the performance in mathematics of South African undergraduates and reported that the
application significantly enhanced the learners’ proficiency. An inquiry of the efficiency of WhatsApp as a
collaborative tool for undergraduates’ learning process in Nigeria using a quasi-experimental design was
embarked by Akpan and Abe (2017). The outcome of the research exposed a significant difference in the
retention ability of learners who were taught using the application than those who were taught using the
conventional lecture method. Aligwe, et al (2017) reported that social media utilization (Facebook) for
academic purposes among Nigerian undergraduates was a contributory factor towards facilitating students’

concentration and attention in class.

In a study of Nigerian undergraduates’ access to, and utilization of social networking sites for educational
purposes, Apuke and Ezeah (2017) reported that the students mainly used Facebook to exchange ideas.
Bakare and Kuku (2017) surveyed the impact of social networking sites on Nigerian undergraduates’
academic activities and communication patterns. The study’s outcome showed that the most preferred site
(Facebook) remained useful for group chats (for communication) while it was used for announcing lectures,
tutorials, test and exam dates, and class reading periods. Boyinbode, et al (2017) assessed the efficiency of
WhatsApp in enhancing mobile learning processes among Nigerian undergraduates and discovered that the
application was more effective than Email, Short Message Service (SMS), Twitter and BlackBerry
Messenger (BBM) in terms of content richness, accuracy, and adaptability.
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The result of WhatsApp use on instructional success among Turkish secondary school students was
determined by Cetinkaya (2017). The outcome showed that the learners were very disposed to their learning
processes which utilized the application as they revealed that the messages which were accompanied by
images were very effective towards enhancing their learning. An evaluation of the efficacy of WhatsApp
strategy for the teaching-learning process of community medicine among Indian undergraduates was
conducted by Dyavarishetty and Patil (2017). Their finding showed that the application significantly
stimulated and encouraged learning among the students. In an investigation of Jordanian tertiary students’
perceptions of integration of Whatsapp into the their teaching-learning process, Gasaymeh (2017) revealed
that some of the respondents were very positive towards usage of the application for; (i) communicating
with classmates concerning matters related to courses’ requirements; (ii) seeking help as it concerns of their
courses’ requirements from those who had already taken the courses, and; (ii1) formation of student-based

groups for related educational purposes.

Using a quasi-experimental design, Gon and Rawekar (2017) examined the efficiency of WhatsApp as a
lecture delivery tool for Indian medicine/surgery students. The finding indicated that those taught with the
application significantly outscored their counterparts that were taught with the conventional lecture method.
Utilization of WhatsApp to facilitate English Language learning among Saudi undergraduates was
investigated by Hamad (2017). The application was found to be very valuable in enriching their vocabulary
and also, learning from their colleagues’ mistakes. In their survey of the impact of social network sites on
students’ research skills in Nigerian universities, Adenaike and Peleyeju (2018) concluded that social media
usage impacted on them in the following — (i) capability to generate ideas concerning areas of research
interest; (i) avenue for sourcing quality research materials, appropriate research analytical tools for

presenting results, and; (iii) development of creative writing research skills.

For Akabogu ef al., (2018) an appraisal of the influence of social networking sites on academic adjustment
of newly admitted undergraduates in Nigeria showed that the media did have a significant influence on
their academic adjustment. An enquiry of the effect of WhatsApp utilization on academic performance of
Nigerian undergraduates by Augustine and Nwaizugbu (2018) showed that the application significantly
influenced the students’ performance. Ibrahim, Koki, Sani and Bala (2018) appraised social media
preference among Nigerian undergraduates and discovered that most of them preferred Facebook among
all the investigated social media networks. Igbafe (2018) verified how WhatsApp could disrupt or enhance
Nigerian undergraduates’ academic performance and reported that the application significantly brought
about academic disruption among students through addiction to non-educational platforms while

alternatively, it can facilitate academic performance when learners are part of educationally based platforms.

In a study on the role of WhatsApp strategy for enhancing undergraduate management students’ learning
capabilities in India, Kushwaha and Jhawar (2018) observed that majority of the learners were very
encouraged to utilize the application for learning despite the posting of negative messages by their fellow
learners on platforms strictly meant for interaction with their teachers. Rosenberg and Asterhan (2018)

probed Israeli secondary school students’ perspectives towards their teachers’ adoption of “Whatsapp
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classrooms”. Majority of the learners expressed the following opinions; (i) it can be very efficient for
organizing instructional processes - sending and receiving updates; and managing learning activities; (ii) it
can be effective as a means through which teachers enforce discipline, and; (iii) it is very advantageous in
terms of communication (easy access; capability to create communities; potential to safeguard personal
privacy; and communication format - any of written, mediated, personal, or group). However, its major
disadvantages were communication overload and reduced teacher capability to halt students from posting

all manner of posts on the platform.

In their study among Namibian undergraduates, Ujakpa, et al (2018) revealed that usage of Whatsapp to
backed instructional communication processes which facilitated interactions and intimacies between
students and lecturers. Umar and Idris (2018) revealed that social media utilization among secondary school
students in Nigeria for non-educational purposes did have a significant negative influence on each of their

academic performances and their psychosocial behaviours.

Based on these stated evidence from researchers, usage of social media technology (with specific reference
to WhatsApp and Facebook) as teaching/learning tools in Nigerian tertiary institutions can presumably
serve as a contributor to 21% century inclusive education efforts. Thus, this study ascertained tertiary
students’ perceptions concerning the extent to which utilization of the investigated social media
technologies as teaching/learning tools in universities might enhance 21% century inclusive education
efforts.

3. Research Question

The following research question was raised for the study;
1. To what extent do learners in higher institutions perceive use of social media (WhatsApp
and Facebook) in their teaching/learning process as a positive contributor to inclusive education efforts?

4. Method

A descriptive survey design was utilized for the study. The study was conducted in University of Calabar;
Cross River State. All 392 registered 2018/2019 students of Educational Technology unit (Levels 100-400)
of the Department of Curriculum and Teaching in the Faculty of Education in the aforementioned school
served as the population. Purposive sampling technique was used to select 68 respondents for the study
from 300 and 400 Levels. A 15-item instrument tagged “Learners’ Perceptions of social media as
Teaching/Learning Tools and Contribution to 21% century Inclusive Education Efforts’ Questionnaire”
(LPSMTLTCIEEQ) was employed for collecting data. The response rubric consisted of Strongly Agree
(SA), Agree (A), Disagree (D), and Strongly Disagree (SD). The reliability estimate method used was
Cronbach Alpha and the result revealed the internal consistency to be 0.82. Descriptive statistics

(frequencies and percentages) were used for data analysis.
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The analysis of data in relation to the items of the research question is as follows;
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TABLE 1: Frequencies and percentages of learners’ perceptions of social media (WhatsApp and Facebook)

for teaching/learning as contributor to 21% century inclusive education efforts

S/N | ITEM SA A D SD
Use of Whatsapp and Facebook for teaching/learning
processes by lecturers could
1. intensify my participation in class activities 38 21 5 4
(55.3%) | (31.5%) | (7.9%) | (5.3%)
2. | reduce my concentration during lessons when I receive 2 5 22 39
posts from friends (2.6%) | (7.9%) | (31.6%) | (57.9%)
3. | create more social learning bonds between me, my 41 18 5 4
classmates and lecturers (60.5%) | (26.3%) | (7.9%) | (5.3%)
4. | expose me to associating with more non-academic content | 2 4 19 43
based on posts received (2.6%) | (5.3%) | (28.9%) | (63.2%)
5. | increase my academic-based task solving abilities 41 18 5 4
(60.5%) | (26.3%) | (7.9%) | (5.3%)
6. | make me engage in posting distractive posts on whatever | 4 7 19 38
learning platforms created for learning purposes (5.3%) | (10.5%) | (28.9%) | (55.3%)
7. | minimise my worries of obtaining class-related 39 19 5 4
information from my lecturers (57.9%) | (28.9%) | (7.9%) | (5.3%)
8. enable me contribute more meaningfully to class related | 41 18 5 4
critical thinking issues (60.5%) | (26.3%) | (7.9%) | (5.3%)
9. | reduce the appropriateness of words to use when 4 6 22 38
interacting with my colleagues (5.4%) | (8.1%) | (32.4%) | (54.1%)
10. | facilitate my proficiency in class work 29 23 7 9
(43.1%) | (33.6%) | (10.8%) | (12.5%)
11. | make me indulge more in using short form of words when | 5 7 20 36
collaborating with my lecturers (7.5%) | (10.8%) | (28.8%) | (52.9%)
12. | strengthen my selfie-taking desires for posting on our 5 4 35 24
academic learning platforms (6.9%) | (6.2%) | (52.1%) | (34.7%)
13. | boost my willingness to chat with friends concerning 23 33 6 6
academic related issues (34.0%) | (49.6%) | (8.1%) | (8.3%)
14. | upgrade my commitment towards learning from 32 25 6 5
colleagues’ academic related mistakes (47.5%) | (36.9%) | (8.9%) | (6.8%)
15. | raise my creative research writing skills 33 23 5 7
(48.6%) | (34.4%) | (7.3%) | (9.7%)

Source: Field Survey, 2019
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From Table 1, the respondents harbour favourable perceptions towards utilisation of social media tools
serving as a contributory driver to 21% century inclusive education efforts in Nigerian universities. From
the responses, 86.8% of the respondents perceive the tools as an approach that can intensify their
participation in class activities. Also, 86.8% see it as an approach that can create more collaborative social
bonds between them and their lecturers and also, boost their willingness to collaboratively communicate
more with their classmates on academic-related issues. The result also shows that 86.8% view it as an
approach that can increase their academic-based task solving abilities. 86.6% of them also perceived it as
an approach that would enable them participate more in class based critical thinking issues. 76.7% of them
agreed it to be an approach that would facilitate their proficiency in class work, and lastly, 83% indicated

that it is as an approach that would raise their creative research writing skills.

Apparently, the findings imply that students perceive that use of the social media tools for their
teaching/learning process can facilitate not only their participation in contemporary inclusive education
efforts but also seem to reveal that use of the tools can enhance their acquisition of 21 century skills. The
findings are in consonance with those of Ifeanyi-Obi et al., (2014), Nwangwa et al., (2014), Asogwa et al.,
(2015), Musa (2015), Etim et al., (2016), Apuke (2016), Aligwe et al., (2017), Bakare and Kuku (2017),
Adenaike and Peleyeju (2018) and Augustine and Nwaizugbu (2018) who all revealed that use of Whatsapp
and Facebook as tools for teaching/learning processes did serve as drivers of 21 century educational efforts

in Nigerian universities.

Conclusion

The necessity of the use of social media as tools for the teaching-learning process in schools for onward
contribution towards driving 21% century inclusive education efforts in tertiary institutions is imperative to
the survival of inclusive education efforts in the country. Using social media as tools for teaching-learning
process can only be better understood when one imagines the wide range of persons with diverse learning
needs that are active daily and monthly users of the applications. Learners with special needs (those for
inclusive education) have numerous cases that most times may not be very evidential unless one gets close
and personal with them. By using a platform that is easily accessible to them, as revealed by the study (in
terms of the students’ perceptions), such can enhance their participation in class-related activities. Worthy
of mention here is that one vital determinant that impacts profoundly on students’ motives to learn is by
attracting their interest towards what is to be learnt. By utilizing the extent of interest, they have in
“interactions within social media communities”, their 21% century skills could be enhanced, 21% century
inclusive education efforts in the country could be driven further and even more persons could be interested

in becoming students in the long run.

Recommendations

Based on the finding, the following recommendations are made;
1. Lecturers should incorporate more use of social media tools for teaching-learning processes due to

the probable presence of unknown special needs’ learners in every given class.
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2. Lecturers should also periodically have interrogative sessions with the learners on their social media
platforms in order to ascertain those with special needs.

3. School authorities should establish school-based bodies to assist lecturers towards implementing
inclusive education strategies through use of social media tools in their teaching-learning processes.
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