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Abstract 

The articulation between Teaching, Research and Extension represents a legal condition for the existence 

of Higher Education Institutions - IES, according to the Federal Constitution of 1988, Article 207, which 

establishes: "Universities enjoy didactic-scientific, administrative and of financial and patrimonial 

management, and will obey the principle of inseparability between Teaching, Research and Extension”, 

sine qua non condition for critical training of future professionals and citizens based on the production and 

socialization of knowledge, promoting the articulation between the real situation and the ideal of the 

different operational and administrative, conceptual and pedagogical acts. The article has as general 

objective to evaluate the articulation between teaching, research and extension as a motivating 

instrument for the student to participate in Scientific Initiation programs. This is a documental research 
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that sought to analyze the indicators of the Pedagogical Project of Courses-PPC of a Higher Education 

Institution, regarding evidence of teaching, research and extension articulation. It was observed that once 

the articulation between teaching, research and extension is not identified in the course evaluation 

instrument, there are no elements that motivate students to participate in scientific initiation programs, 

due to the lack of requirement of the National Institute of Studies and Educational Research Anísio Teixeira 

– INEP.

Keywords: Articulation; Search; Extension; Teaching; 

1. Introduction

The articulation between the axes that make up the tripod: teaching, research and extension, is dedicated to 

promoting the inseparability on which the university and higher education are sustained, in a deeper 

analysis. The inseparability between teaching, research and extension is a guiding principle of the quality 

of university production, because it ensures as necessary the three-dimensionality of autonomous, 

competent and ethical university work. Thus, the university assumes its role as a space for analysis and 

debates that have highlighted teaching, research, and extension (SGUISSARD, 2009). 

However, when the articulation between extension and research excludes teaching, the formative 

dimension that represents the university's raison d'être is excluded. As Silva (2000) points out, the 

articulation between teaching, research and extension stems from conflicts around the definition of the 

university's identity and role throughout history, which often does not occur in practice. 

For the generation of autonomy and the formation of a critical spirit in the student, combining research and 

teaching, extension appears as a third driver in academic training, in response to the criticism and pressure 

suffered by the university, arising from various sectors and social demands (Silva, 2000). ). Teaching, 

research and extension appear, then, at the end of the 20th century, united by the aforementioned 

constitutional principle of inseparability. The university itself renews itself in the process and in the 

conception of knowledge based on the articulation between teaching, research and extension. Ribeiro (2019) 

points out teaching as the best example of this renewal, as, integrated with the knowledge produced through 

research to meet the aspirations of society and benefited communities in which extension activities take 

place, higher education fulfills its role. as a university community responsible for the construction and 

reconstruction of knowledge. The inseparability between the practice of teaching, research and extension 

must contemplate interdisciplinarity and transversality as pointed out by Bulgraen (2010), which basically 

represents two connections: the teaching/extension connection, in which the democratization of academic 

knowledge must occur, and the research/extension connection, a movement that promotes the production 

of knowledge and contributes positively to significant changes in social relations. 

Research and extension are linked to teaching and build a space that allows dialogue between different 

areas of knowledge, this causes the development of interdisciplinary and interprofessional actions. LDB nº 

5.540/1968, in its art. 20, ratifies the provisions contained in Decree-Law No. 252/1967: universities and 

higher education institutions will extend to the community, in the form of courses and special services, the 

teaching activities and research results inherent to them. The same law, art. 40, item “a”, consigns the 
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participation of the student body in programs to improve the living conditions of the community and in the 

development process, through extension activities. 

Regarding the inseparability of the tripod that sustains higher education, the National University Extension 

Policy - FORPROEX, establishes that "The guidelines that should guide the formulation and 

implementation of University Extension actions, [...] The University Extension Policy affirms the 

University Extension as an academic process. From this perspective, the assumption is that extension 

actions become more effective if they are linked to the process of training people (Teaching) and generating 

knowledge (Research)” (FORPROEX, 2012). 

According to Resolution No. 7 of December 18, 2018 of the Ministry of Education, art. 13, for the purpose 

of complying with the provisions of the National Education Plan (PNE), institutions must include in their 

Institutional Development Plan (PDI), the following terms, among others: the concept of extension, which 

fits the principles established in the this Resolution, to be applied in the formulation of pedagogical projects 

for higher education courses, when necessary; planning and institutional extension activities; the form of 

registration to be applied in higher education institutions, describing the modalities of extension activities 

that will be developed; curricular accreditation strategies and student participation in extension activities; 

the policy for the implementation of the self-assessment process of the extension, the strategies and 

indicators that will be used to comply with the provisions contained in art. 4 of this Resolution; forecasting 

and financing strategies for extension activities. 

Research and extension activities are strengthened from a theoretical point of view, promoting 

transformations for the assisted communities, fulfilling the role of universities, overcoming the challenge 

of linking theory to practice in articulated actions between teaching, research and extension. Thus, there is 

the tripod that sustains higher education beyond the construction of knowledge, overcoming social and 

regional inequalities (FEITOSA E DIAS, 2019). 

The HEIs, in a pedagogical, interdisciplinary, political, educational, cultural, scientific and technological 

process in which they articulate teaching with research and extension, must consider with due attention the 

social and economic needs of communities to promote change and transformation. This will be a new 

educational proposal promoting its role as a protagonist in the construction of its own knowledge while 

benefiting society/community by transforming itself into a critical and socially responsible autonomous 

individual (PINHEIRO, 2020). 

It becomes a great challenge for HEIs to ideally implement the effective articulation between teaching, 

research and extension, culminating in Social Responsibility. This articulation makes it possible to deepen 

the learning process to better train citizens who will serve the labor market and society (SANTOS, 2021). 

 

2. Materials and methods  

The articulation between teaching, research and extension as a motivating instrument for the student to 

participate in Scientific Initiation programs - IC can be evaluated through the analysis of the IC aspects 

contemplated in the Pedagogical Project of the Courses - PPC. The analysis of the CI aspects was based on 

the Assessment Instrument for On-site and Distance Undergraduate Courses of the National System of 

Assessment in Higher Education – SINAES (SINAES, 2017). For this study, a Brazilian private institution 
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in the State of Amazonas was chosen. The PPC's were chosen based on the criterion of students' 

participation in CI programs. The PPCs of the following undergraduate courses were considered: 

Biomedicine, Nursing, Environmental Engineering, Civil Engineering, Nutrition and Psychology. The 

indicators referring to the undergraduate PPC's selected above were: Educational context, Institutional 

policies within the scope of the course, Course objectives, Professional profile of the graduate, Curricular 

structure, Curriculum contents, Methodology, Complementary activities and Course Completion Work 

(TCC ). The analysis of the indicators was based on the scores attributed by the evaluation of the Ministry 

of Education of the Federal Government of Brazil – MEC. Grades are assigned from 1 to 5, where 1 

characterizes that the criterion was not met, 2 and 3 present in an incipient form, 4 in an ideal form and 5 

in an excellent form. 

Indicator I - Educational context: This indicator clearly and objectively assesses the effective demands of 

an economic and social nature that justify offering the course in the region where it is located. 

Indicator II - Institutional policies within the scope of the course: This indicator makes it possible to 

evaluate the institutional policies for teaching, extension and research contained in the PDI of the IES, and 

if the mechanisms for their implementation are explained in the PPC. 

Indicator III - Course objectives: This indicator made it possible to assess the course objectives, clearly 

described in the PPC and aligned with the professional profile of the graduate, the course's curricular 

structure and its educational context. Here it is possible to assess what type of professional the course in 

question will be able to insert in the job market, whether thinking professionals or simply mere reproducers 

of theories that were presented to them during the course without the experience of practice that allows 

them to build and reconstruct of new knowledge. 

Indicator IV - Professional profile of the graduate: The professional profile of the graduate was evaluated 

based on the skills clearly proposed in the PPC and articulated to the course objectives, and also based on 

the National Curriculum Guidelines-DCNs. 

Indicator V - Curricular structure: The curriculum structure of the course, during the on-site visit, receives 

important attention from the evaluators as it represents the instrument at the base of academic training. It 

contains clear information on all curricular components, compulsory and optional subjects, complementary 

activities, the Course Completion Work and the Supervised Curricular Internship. 

Indicator VI - Curricular contents: This indicator allowed assessing whether the curricular contents 

guarantee the development of the professional profile of the graduates proposed in the PPC. The aspects of 

updating, adequacy of workloads, in hours (60min), and the bibliography contained in the PPC are 

considered in the evaluation. 

Indicator VII - Methodology: In this indicator, it was evaluated whether the methodologies planned or 

implemented are adequate for the execution of the PPC, taking into account the objectives of the course, 

the profile of the graduate, the DCNs and the integration of teaching, extension and research , the latter 

when applicable. 

Indicator VIII - Complementary activities: This indicator evaluated the complementary activities and what 

are their offer and realization conditions. Here, the relationship between the number of complementary 

activities and the total course load will be evaluated; as well as the diversity of activities and forms of use 

related to CI. 
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Indicator IX - Course Completion Work (TCC): This indicator made it possible to evaluate the forms of 

orientation and coordination of the TCC and the presentation methodology, considering CI aspects. 

 

3. Results and discussion 

3.1 Indicator I - Educational context 

This indicator is analyzed according to five criteria: demand of an economic nature, demand of a social 

nature, demand of a cultural nature, demand of a political nature and of an environmental nature. 

Regarding the effective demands of an economic nature, all courses obtained grade four, that is, they all 

satisfactorily meet the effective demands of an economic nature (Figure 1). 

 

 

Figure 1 - Educational Context of the Course according to the effective demands of an economic nature. 

 

In the effective demands of a social nature, it was observed that the Environmental Engineering and 

Psychology courses obtained the maximum concept, while the Biomedicine, Nursing, Civil Engineering 

and Nutrition courses obtained the fourth concept (Figure 2). All courses meet the effective demands of a 

social nature satisfactorily. 
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Figure 2 - Educational Context of the Course according to the effective demands of a social nature 

Regarding the effective demands of a cultural nature, it was observed that all courses obtained a score equal 

to four, characterizing that all courses satisfactorily meet the effective demands of a political nature (Figure 

3). 

Figure 3 - Educational Context of the Course according to the effective demands of a cultural nature 

In the effective demands of a political nature, the Biomedicine, Environmental Engineering, Nutrition and 

Psychology course obtained a grade of four and the Nursing and Civil Engineering courses obtained a grade 

of three, characterizing that all courses satisfactorily meet the effective demands of a political nature 

(Figure 4) . 
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Figure 4 - Educational Context of the Course according to the effective demands of a political nature 

  

Regarding the effective demands of an environmental nature, all courses obtained a grade equal to four, 

except for the Nursing course, which obtained a grade equal to three, thus characterizing that all courses 

also satisfactorily meet the demands of an environmental nature (Figure 5). 

 

 

Figure 5 - Educational Context of the Course according to the effective demands of an environmental 

nature 

  

However, it is not evidenced by the evaluation of the MEC, in any of the evaluated criteria, how the HEI 

meets the effective demands with a focus on the tripod, teaching, research and extension. Thus, this 

indicator does not show that the HEI promotes this articulation. 

Social transformation, being one of the guidelines of university extension, establishes the university's 

interrelation with other sectors of society. Therefore, the educational context must be aimed at the interests 

of society and not the market. These demands of an economic, social, cultural, political and environmental 

order alone cannot be considered individually, because in the expectation of FORPROEX (2012) when 
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establishing the impact and social transformation” as a guideline of university extension is a social 

reconstruction , which refers to a political character (BATISTA DE GOD, 2018). 

The changes in society must be accompanied by the knowledge generated in the universities, from the 

activities developed in the articulation of teaching with research and extension, which gives the HEIs an 

overview of social reality. 

3.2 Indicator II - Institutional Policies within the scope of the Course 

In the analysis of indicator II, the courses obtained a concept equal to four, which characterizes that all of 

them meet “very well” the institutional policies within the scope of the course (Figure 6). 

Figure 6 - Indicator II - Analysis of Institutional Policies. 

It indicates that there are institutional policies for teaching, research and extension and that the mechanisms 

for implementation are included in the PPCs. However, this does not guarantee that there is articulation 

between teaching, research and extension. For higher education to comply with the tripod that sustains it, 

it is necessary that methodologies, projects and activities present in the entire curriculum be present in 

institutional policies and that evidence the interdependence of research and extension teaching in the 

formation of the student. Generally, curricula do not address professional practical reality, generating 

uncertainty and conflicts (SCHÖN, 2000). Hence arises the need for curricula to promote reflective training 

that gives them autonomy to use knowledge for their own benefit and for the benefit of others. 

3.3 Indicator III - Course Objective 

Regarding indicator III, which refers to the objectives of the course, the Biomedicine and Psychology 

courses obtained a concept equal to five, with these two courses being the courses with the highest scores. 

The Nursing course obtained a concept equal to four and Environmental Engineering, Civil Engineering 

and Nutrition obtained a concept of three, as shown in Figure 7. 
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Figure 7 - Indicator III - Course Objective 

  

The biomedicine and psychology courses present excellent coherence, in a systemic and global analysis, 

with the aspects: professional profile of the graduate, curriculum structure and educational context, 

focusing on the tripod: teaching, research and extension. The course objectives, described in the PPC, must 

always align with the professional profile of the graduate, as well as with the course's curricular structure. 

In this indicator, it is possible to identify the profile of the professional formed by the course in question, 

whether they will be thinking professionals or just reproducers of the content presented to them during the 

course. The articulation of teaching, research and extension enables the experience of practice and enables 

the construction and reconstruction of new knowledge (COSTA, 2018). The extension is based on a dialogic 

interaction capable of promoting changes in the community that will strengthen the student's learning 

process while giving them the opportunity to practice the theories studied in the classroom. In this sense, it 

also promotes changes in the university towards the reduction of social injustices and the promotion of 

knowledge democracy (FORPROEX, 2012). 

The inseparability of teaching, research and extension is characterized by the dimensions of 

interdisciplinarity and bilaterality between university and community (COSTA, 2018). Interdisciplinarity 

promotes the interaction of concepts and models in structuring the work of actors in the extension process. 

Bilaterality favors the democratization of knowledge, making the community part of the process of social 

transformation (CORRÊA, 2003). Therefore, these dimensions coexist, being at least institutionally 

necessary. When this does not occur, it weakens in everyday life and then fragments in which the university 

extension does not materialize with the student's performance in the community. 

 

3.4 Indicator IV - Profile of the Graduated Professional 

As for indicator IV, which assesses the profile of the graduating professional, all courses obtained a concept 

equal to four, characterizing that all of them meet this requirement “very well” (Figure 8). 
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Figure 8 - Indicator IV - Profile of the Graduated Professional 

Interdisciplinary, one of the necessary conditions for the inseparability of teaching, research and extension, 

promoting interprofessionality, which already places the student in the scenario of the labor market that 

requires an interactive performance of various areas and professions. 

The interaction between groups and knowledge where there is a flow in a coming and going of knowledge, 

lacks participatory methodologies placing the student as a protagonist, will enable him to use his acquired 

knowledge in favor of solving society's problems: a primordial function of the sciences. 

When the university's role in society and before science is based on a dialogic interaction with different 

groups and sectors, there is a gain for both parties with the exchange of knowledge involving everything 

from empirical knowledge to scientific knowledge. This interaction between the university and the 

community takes place in a participatory way, which favors the learning process by providing the student 

with the protagonist role in the construction and reconstruction of their knowledge. 

The confrontation between the reality of the student and the reality of the community, through Extension 

projects, allows the promotion of applying in practice what is learned in the classroom. In this way, the 

community enjoys the benefits of science and the main actor – the student, wins by reinforcing their 

technical training and humanistic spirit while “...teaches what they learn and learns what they are teaching 

(CORA, 2007). 

3.5 Indicator V - Curriculum Structure 

Regarding the analysis of indicator V, which assesses the course's curricular structure, the Biomedicine, 

Nursing, Nutrition and Psychology courses obtained a concept equal to four and the Environmental 

Engineering and Civil Engineering courses obtained a concept equal to three (Figure 9). Indicator V 

considers, among other aspects, the approach to content relevant to Environmental Education, Human 

Rights Education and Ethnic-Racial and Indigenous Relations Education policies, promoting the 

articulation between teaching, research and extension. However, the Anísio Teixeira-INEP National 

Institute of Educational Research Studies Assessment Instrument for On-site and Distance Undergraduate 

Courses does not make it clear how to highlight the articulation between teaching, research and extension 
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with the approach of these transversal contents. 

Evidence of methodologies and activities present in the curricula would be necessary to guarantee the 

student a deepening of the aforementioned aspects, directing them to the articulation of the tripod that 

sustains higher education. 

 

Figure 9 - Indicator V - Curriculum Structure 

  

The inseparability of the tripod that sustains higher education consists of the transmission of known and 

systematized knowledge through teaching, with research being responsible for the construction of new 

knowledge culminating in the materialization of this knowledge through extension. This process is fed back 

when it generates new knowledge in a dialogic iteration between university and community (MARSIGLIA, 

2007; DOS SANTOS, 2021.). 

In order for the articulation between the tripod that sustains higher education to occur, it is essential to 

perceive the feedback of the pillars of the aforementioned tripod, because if the research does not support 

the extension, and this does not feed the research with new knowledge, it incurs the error of not applying 

to reality (PRATES, 2017; DE SOUSA, 2019.). Discussions and legal frameworks in themselves do not 

guarantee the effectiveness of inseparability, as in the case of funding agencies that require the direction of 

projects categorizing them into teaching, research or extension (COSTA, 2022.). 

Brazilian higher education, Cartesian and imposing, does not allow a curricular structure for the exercise 

of citizenship by the graduate. The fragmentation of teaching, research and extension with origins in the 

military dictatorship that followed the model of the North American university trained professionals for the 

market with only technical skills not applicable to the effective change of social reality (BOMBARDA, 

2019). 

3.6 Indicator VI - Curriculum Contents 

As for indicator VI, which assesses curricular contents, the Biomedicine course obtained a concept of five, 

the Nursing, Civil Engineering, Nutrition and Psychology courses obtained a concept of four and the 

Environmental Engineering course received a concept equal to three (Figure 10). 
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Figure 10 - Indicator VI - Curriculum Contents 

Indicator VI considers, for the formation of the profile of the graduates, the assessment of aspects regarding 

“updating, accessibility, adequacy of working hours (in hours), adequacy of the bibliography, approach to 

content relevant to environmental education policies, human rights education and education of ethnic-racial 

relations and for the teaching of Afro-Brazilian, African and indigenous history and culture, focusing on 

the tripod: TEACHING, RESEARCH AND EXTENSION”. However, INEP's own course evaluation 

instrument does not establish that the aforementioned aspects should be implemented with a focus on the 

aforementioned tripod, but in an articulated way. What happens is the fulfillment of the curricular contents 

worked in a dissociated way. Therefore, the Biomedicine course complies with what is required in Indicator 

VI, but does not guarantee that the much-discussed articulation will occur there. 

3.7 Indicator VII - Methodology 

As for indicator VII, which evaluates the methodology, it shows that all courses obtained a concept equal 

to three, which characterizes, according to the INEP course evaluation instrument, that all of them 

satisfactorily meet the required methodology (Figure 11). 
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Figure 11 - Indicator VI - Methodology 

  

It follows that the methodologies applied in the analyzed HEI courses are included in the Institutional 

Development Project - PDI, from which all PPCs are built and therefore, there is a similarity in the form 

of content presentation in all analyzed courses. 

However, the methodologies mentioned above in the PDI and PPCs of the courses do not guarantee the 

articulation of the tripod that supports higher education, as they do not direct the knowledge of teaching, 

research and extension in an associated way. Since the extension can bring a rich experience accumulated 

when it comes to teaching, as it causes the displacement of the orthodox teacher-student pedagogical 

structure to the student-community pedagogical structure, creating a new concept for higher education with 

the teacher acting as co-participant, advisor, educator, tutor and with the resignification of the concept of 

educator (EIDT, 2021). INEP could include more clearly which methodologies can promote the discussed 

articulation between research, teaching and extension, enabling a view of the interrelationship of content 

of the disciplines, so that the student can develop in himself skills to solve everyday problems in which 

you will be inserted as a professional in the future. 

 

3.8 Indicator VIII - Complementary Activities 

As for indicator VIII, which assesses complementary activities, the courses obtained a concept of three, 

characterizing that all of them satisfactorily meet this requirement (Figure 12). According to the INEP 

course evaluation tool, a grade of three in the evaluation of this item will be assigned when 

“Complementary activities are institutionalized and consider the workload, the diversity of activities and 

ways of taking advantage of it, and adherence to general training” of the student, constant in the PPC” 

(INEP, 2017). Complementary activities are understood to be those that will complement the contents 

contained in the curricula. However, these complementary activities in the way they are evaluated by INEP 

do not guarantee the articulation between teaching, research and extension. Thus, it does not allow the 

student to develop a critical and analytical spirit, which occurs when he participates in scientific initiation, 

strengthening the contents learned in the classroom, corroborated by research culminating in social 

responsibility representing the extension. 
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Among the methodologies mentioned in this work to articulate research, teaching and extension, one can 

make use of complementary activities, always related to the principles of CI, which enable a vision of the 

interrelationship of contents from various disciplines, so that the student, can develop skills to solve 

everyday problems in which the student will be inserted as a professional, in the future. 

Extracurricular or non-mandatory activities are considered: participation in monitoring, scientific initiation, 

extension projects, study and research groups, in student representation bodies, in scientific congresses and 

events, paid or unpaid internships, among others (BARDAGI AND HUTZ, 2012; FIOR AND MERCURI, 

2009). Among these activities, monitoring, scientific initiation and extension are the ones that provide the 

opportunity to explore aspects of training that are often not considered by the curriculum of undergraduate 

courses (TEIXEIRA et al., 2008). However, extension activities articulated with teaching and research 

should not be considered only extracurricular activities, since they are part of the tripod that sustains higher 

education and, therefore, are inseparable. 

3.9 Indicator IX - Course Completion Work (CCW) 

As for indicator IX, which assesses TCC, the courses obtained a concept equal to three, characterizing that 

all of them satisfactorily meet this requirement (Figure 13). The concept assigned to the courses indicates 

that the Course Completion Work is established and considers the workload, forms of presentation, 

guidance and coordination present in the PDI. 

Figure 13 - Course Completion Work (CCW) 

There is no indication in the INEP GRADUATION COURSE EVALUATION INSTRUMENT of 

articulation of teaching, research and extension in the conclusion work, which would be an opportunity to 

consolidate the precept of inseparability of teaching, research and extension. Since the course conclusion 

work must contemplate theory and professional practice with activities of synthesis and integration of 

knowledge and consolidation of research techniques, it becomes an important moment of consolidation of 

the principle of inseparability raised (QUINTANILHA, 2016). 

 Figure 12 - Indicator VI - Complementary Activities 
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The motivating instrument for students to participate in scientific initiation characterized by the articulation 

between teaching, research and extension is structured when this student, from the first period, comes into 

contact with research as an educational principle (DEMO, 2006) articulated with teaching and extension , 

already entering the path of scientific initiation. In view of this, it can be seen that once the articulation 

between teaching, research and extension has not been identified in the course evaluation instrument, there 

are no elements that motivate students to participate in scientific initiation programs, due to the lack of 

requirement from INEP itself. 

6. Acknowledgement

To the HEIs of which we are a part, and mainly to the Nihon Gakko-PI University, and to FAMETRO, 

HEIs that are serious about training autonomous citizens with a critical and analytical sense to contribute 

to science in solving society's problems. 

7. References

BARDAGI, M. P., e HUTZ, C. S. (2012). Rotina acadêmica e relação com colegas e professores: 

Impacto na evasão universitária. Psico, 43(2), 174-184. Recuperado de 

http://revistaseletronicas.pucrs.br/fo/ojs/index.php/revistapsico/article/view/7870. 

BOMBARDA, Alex Ricardo. A Influência das Agências Internacionais no Brasil: os acordos 

MEC/USAID no contexto da ditadura militar de 1964. Revista Educação e Emancipação, v. 12, n. 3, 

p. 246-268, 2019.

BULGRAEN, Cristina Vanessa; O papel do professor e sua mediação nos processos de elaboração do 

conhecimento. Revista Conteúdo, Capivari, v.I. n.4.ago./dez 2010 – ISSN I807-9539. Disponível 

em: http://www.conteudo.org.br/index.php/conteudo/article/viewFile/46/39. Acesso em 03/02/2014. 

BRASIL. Ministério da Educação. Parecer CNE/CES n. 7, de 18 de dezembro de 2018. Diario da união. 

Brasília, DF, 2018. p. 47 

CHAUI, Marilena. A universidade pública sob nova perspectiva. Revista Brasileira de Educação, n. 24, p. 

5 15, 2003). 

Coralina, Cora. trecho do poema Exaltação de Aninha (O Professor) de Cora Coralina, in: Vintém de 

cobre: meias confissões de Aninha, 9. ed., São Paulo: Global, 2007. 

CORRÊA, E. J. Extensão universitária, política institucional e inclusão social. Revista Brasileira de 

Extensão Universitária, Chapecó, v.1, n.1, p. 12-15, jul./ dez, 2003. Disponível em: 

https://periodicos.uffs.edu.br/index.php/RBEU/article/view/864. 

COSTA, Allysson; DEBALD, Blasius Silvano. Curricularização Da Extensão E Estratégias Docentes 

Para A Aprendizagem Ativa. Educação Em Transformação: Práxis, Mediações, Conhecimento E 

Pesquisas Múltiplas, Vol. 2, 2022. 

COSTA, J. F. A. Articulação entre pesquisa, ensino e extensão: Um desafio que permanece. Rev. Ciênc. 

Ext. v.14, n.2, p.9-19, 2018; Educação & Formação, Fortaleza, v. 4, n. 12, p. 169-190 set./out. 2019 

DOI: https://doi.org/10.25053/redufor.v4i12.819 http://seer.uece.br/redufor ISSN: 2448-3583. 

DEMO, Pedro. Pesquisa: princípio científico e educativo. 14º edição. Editora Cortez. São Paulo, 2017. 

http://revistaseletronicas.pucrs.br/fo/ojs/index.php/revistapsico/article/view/7870
http://www.conteudo.org.br/index.php/conteudo/article/viewFile/46/39
https://periodicos.uffs.edu.br/index.php/RBEU/article/view/864
https://doi.org/10.25053/redufor.v4i12.819
http://seer.uece.br/redufor


International Journal for Innovation Education and Research  Vol:-10 No-07, 2022 

International Educative Research Foundation and Publisher © 2022  pg. 343

DEUS, Sandra de Fatima Batista de. Extensão universitária: trajetórias e desafios. 2020. 

DOS SANTOS, Maria Cristina; NUNES, Klívia de Cássia Silva. Currículo E Saber Objetivo Na 

Organização Do Ensino Nas Salas Multisseriadas. Revista Exitus, v. 11, p. e020154-e020154, 2021. 

EIDT, Elise Cristina; CALGARO, Rosane. Responsabilidade social universitária-histórico e 

complexidade implícitos na constituição do conceito. Avaliação: Revista da Avaliação da Educação 

Superior (Campinas), v. 26, p. 89-111, 2021. 

FEITOSA, R. A.; DIAS, A. M. I. Articulação entre ensino, pesquisa e extensão: Contribuições do 

programa de educação tutorial (PET) para a formação de graduandos em Biologia. Educ. Form., [S. 

l.], v. 4, n. 12, p. 169–190, 2019. DOI: 10.25053/redufor.v4i12.819. Disponível em: 

https://revistas.uece.br/index.php/redufor/article/view/819. Acesso em: 27 abr. 2022. 

FIOR, C. A., e MERCURI, E. (2009). Formação universitária e flexibilidade curricular: Importância das 

atividades obrigatórias e não obrigatórias. Psicologia da Educação, 29, 191-215. Recuperado de 

http://pepsic.bvsalud.org/scielo.php?script=sci_arttext&pid=S1414-69752009000200010. 

FORPROEX - Fórum De Pró-Reitores De Extensão Das Universidades Públicas Brasileiras. Política 

Nacional de Extensão Universitária. Manaus, AM, 2012. 

INEP - Instituto Nacional de Estudos e Pesquisas Educacionais Anísio Teixeira. Instrumento de avaliação 

de cursos de graduação presencial e a distância: reconhecimento e renovação de reconhecimento, 

versão 2017. Brasília: Inep/MEC, 2017. 

MARSIGLIA, Ana Carolina Galvão; MARTINS, Lígia Márcia. Contribuições gerais para o trabalho 

pedagógico em salas multisseriadas. Nuances, v. 25, n. 1, p. 176-192, 2014. Disponível em: 

<http://hdl.handle.net/11449/125070>. 

PINHEIRO, Tássia Lobato et al. Apontamentos epistemológicos sobre as mudanças nos modelos de 

aprendizagem. Brazilian Journal of Development, v. 6, n. 4, p. 21200-21213, 2020. 

PRATES, Eli Andrade Rocha et al. Ensino, pesquisa e extensão: indissociáveis. Rev. Digital. Buenos 

Aires, 2017. 

QUINTANILHA, A. et al. Interdisciplinaridade e inovação sustentável no ensino técnico: a criação do 

projeto SOLMAR. In: XLIV Congresso Brasileiro de Educação em Engenharia COBENGE. 2016. 

RIBEIRO, Tamara Gurgel do Amaral. Interação Dialógica nas ações de Extensão Universitária na 

Temática Meio Ambiente. 2019. 

SANTOS, Ana Lúcia Brito dos. A indissociabilidade do ensino, pesquisa e extensão no PDI e PPI da 

Faculdade Itop. 2021. 

SCHÖN, D. Educando o profissional reflexivo: um novo design para o ensino e a aprendizagem. Porto 

Alegre: Artmed, 2000. 

SGUISSARDI, Valdemar; SILVA JÚNIOR, João dos Reis. Trabalho intensificado nas federais. Pós-

graduação e produtivismo acadêmico. São Paulo: Xamã, 2009. 

SILVA, Maria das Graças. Universidade e sociedade: cenário da extensão universitária? In: REUNIÃO 

ANUAL DA ANPED, 23., Caxambu, 2000. Anais. 

SINAES – Sistema Nacional de Avaliação da Educação Superior: da concepção à regulamentação / 

[Instituto Nacional de Estudos e Pesquisas Educacionais Anísio Teixeira]. – 5. ed., revisada e 

https://revistas.uece.br/index.php/redufor/article/view/819
http://pepsic.bvsalud.org/scielo.php?script=sci_arttext&pid=S1414-69752009000200010
http://hdl.handle.net/11449/125070


International Journal for Innovation Education and Research     ISSN 2411-2933     01-07-2022

International Educative Research Foundation and Publisher © 2022  pg. 344

ampliada – Brasília : Instituto Nacional de Estudos e Pesquisas Educacionais Anísio Teixeira, 2009. 

328 p. 

TEIXEIRA, M. A. P., DIAS, A. C. G., WOTTRICH, S. H., & Oliveira, A. M. (2008). Adaptação à 

universidade em jovens calouros. Revista Semestral da Associação Brasileira de Psicologia Escolar 

e Educacional, 12(1), 185-202. doi:10.1590/S1413-85572008000100013. 


